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The concept of inclusive education, rooted in principles of equity and social 

justice, has become a fundamental aspect of modern educational policy. The primary 

objective of inclusive education is to establish learning environments where every 

student, regardless of their abilities or disabilities, can flourish and achieve their 

maximum potential. Although the guiding principles of inclusive education are 

generally acknowledged, implementing successful models remains a challenging and 

ongoing endeavor [1]. These models, each with unique characteristics and approaches, 

illustrate the range of inclusive practices being used in educational settings today: 

Full Inclusion: Students with disabilities should be fully integrated into general 

education classrooms to study with their peers without impairments, according to this 

paradigm. In order to guarantee that every student can fully engage in the learning 

process, it places a strong emphasis on offering the proper support services such as 

specialized education, accommodations, and assistive technology within the regular 

classroom setting. The goal of "Full Inclusion" is to remove obstacles that could 

prevent students with disabilities from participating in the curriculum, ensuring equal 

access to general educational materials. This method also helps kids feel a feeling of 

community and belonging, which promotes relationships and social interactions 

among all of them. It acknowledges the importance of variety in the classroom and 

sees individual differences as assets that enhance the educational setting. By working 
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together, families, support personnel, and educators, “Full Inclusion” seeks to create 

an inclusive culture where every student feels valued and empowered to contribute [2]. 

Mainstreaming: Under this model, children with disabilities are enrolled in 

general education classes during specific time periods but may also get extra help 

outside of the classroom in the form of pull-out programs or supplementary support 

services, such as resource room assistance. These students may take part in art or 

physical education classes of general education. Occasionally, they may study math 

and science in a separate classroom while participating in English in a general 

education classes [3]. Many researchers, educators, and parents have emphasized the 

significance of these classrooms, especially in political environments that support their 

removal. 

Resource-Based Models: These models offer specialized services and support 

for students with disabilities in specific resource rooms or centers. Students may divide 

their time between general education classrooms and resource rooms, based on their 

individual requirements. Key features of resource-based models are specialized 

support, flexible scheduling, skill development, collaboration, individualized plans. 

Co-Teaching: In this model, a general education teacher and a special education 

teacher collaborate to plan, instruct, and assess students in a shared classroom. This 

partnership utilizes their combined knowledge, involving a more cohesive approach to 

teaching and learning. This approach enhances educational experiences by improving 

the strengths of both educators. Co-teaching encourages shared responsibility, a range 

of teaching approaches, and ongoing communication. Some of the most frequently 

utilized co-teaching models are “One Teach, One Support”, “Team Teaching”, 

“Parallel Teaching”, and “Alternative Teaching”.        Universal Design for Learning 

(UDL):  a framework aimed at enhancing and optimizing education for all individuals, 

informed by scientific understanding of human learning processes. To effectively 

implement UDL in the classroom, educators need to understand their students’ needs 

as well as their abilities, interests, backgrounds, identities, prior knowledge, and goals 

[4]. 

Teaching, acceptance, access, resources, support, vision, placement, curriculum, 

evaluation, and leadership are all important aspects of inclusive education that 

educators at all levels of their institutions must consider. The effectiveness of inclusive 

education’s models have several key benefits including social interaction, diverse 

learning environments, high expectations, individualized support, empathy and 

understanding. 
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